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Welcome to ATTACK! a two-page occasional publication. Most of ATTACK! will be concerned with the holistic curriculum
which, if acted on, is a fundamental way to undermine the present undemocratic education system. Don’t be discouraged
if opportunities to teach holistically are limited, do your best, be a guardian, and act as a witness to this culturally
significant and inspiring way of teaching and learning. ATTACK! is a partner to
https://networkonnet.wordpress.com

Attack! 69 Some examples of activities for a ‘feeling for’ social studies unit
emphasising the latter stages Part 3
He Papahui Toi Maori is being introduced here, but its use should begin earlier in the unit.
The ‘feeling for’ approach is an integrated approach to social studies in which integration validity
is the aim, that is, what is integrated maintains its validity, gaining from, as well as contributing
to, the whole.
It starts with a focus on Picture 1 in Toi Taketake (see below).
•

For arts activities for this Toi Taketake unit go to your school’s copy of He Papahui Toi
Maori Years 1-6: it provides many possible powerful connective and creative threads

He Papahui Toi Maori is dazzling, both for the units contained, and as a model for an arts
programme.
The resource has six units of work: Nga Ahua o Tane (Tane and forests, trees, birds, and insects); Patterns
in Wharenui; Korero Paki (storytelling); Roimata’s Cloak; Visual Mihimihi; Waharoa (gateways).
•

Unit 1 Nga Ahua o Tane is suggested for this study (concentrating on birds):

Picture 1 (The children of Tane) in the Toi Taketake set of pictures is the initial focus for unit with such
questions and activities as:
What questions do you have about the picture?
What was something you saw that you think
others might have missed?
What birds you can see?
Act something from what is happening
Tell the story of what you can see
Quickly draw some of the patterns you can see
What trees and shrubs can you identify?
How would the fire have begun?
•

Adapt the text at the back of picture 1
and tell it to the children.

Some advance organisers might be:
Retell what you heard to a partner
With a partner think of something to act
Devise a question
What was something that puzzled you?

What was something you learnt that you think others might have missed?
What was something you saw that could be expressed in drama, dance, art?
What idea or emotion might be expressed in a poem?
What might have been the thoughts and emotions of the people concerned?
•

Share the Thief of Colours by Ben Brown and Helen Taylor (Reed).

•

The children could listen to birdsong, imitating them, or matching songs to the birds. There are
many songs about birds in te reo Maori, for instance ‘Kiwi Kidsongs’ series or ‘Te Wao Nui a Tane’ by
Hirini Melbourne (Huia Publishers).

•

The children could then respond to the music or the birdsong through their artwork.

•

‘Into Music 4’ (Learning Media) includes a description of a music unit based on a story and could be
adapted for children.

•

The children could write poems or prose responses while listening to birdsongs or the music.

•

‘Into Music 4’ provides opportunities for students to move in response to birdsong or a song about a
bird.

The website Te Wananga o Nga Manu (wickED) provides details for creating a dance and mask on a New
Zealand bird.
•

Share the Thief of Colours again.

•

Follow the sequence set out on p. 30 of He Papahuia Toi Maori beginning with the colours artists use
to represent the colours of Tane’s world, to looking at images of birds and their colours, then to
drawing birds.

Now to move on to some culminating activities.
•

Picture 4. The garden in Tamaki could be referred to again. Adapt the at the back of picture 4 and
tell it to the children

The following things happened in the planting of the kumara. Display on wall (they are, of course, out of
order).
Karakia were said to Rongo and Pani as the planting took place
In the autumn the crop was dug
The ground was broken up with a ko in early spring
The kumara were stored in rua
A few kumara were lifted by the tohunga and offered to Rongo and Pani
The kumara were planted in neat rows, with each seed facing the sun
Some tubers were cooked and eaten to remove the tapu from the crop
The women weeded the plants
The ash from burning the undergrowth was spread around.
The teacher discusses them with the class.
In what order do you think they happened?
There are various ways the activity could be organised:
The teacher could photo-copy the nine items and the children working in small groups could cut them into
nine strips and place them in the order they decide.
They could write them in bold print and display them to the class standing in the order decided.
The children could display the order by using illustrations they had drawn for their activity.
The children could present the order using a short-term drama exercise; or a full scale drama experience
with simple props and sufficient time to improvise, organise, and practice.

