
Welcome to ATTACK! a two-page occasional publication. Most of ATTACK! will be concerned with the holistic curriculum 
which, if acted on, is a fundamental way to undermine the present undemocratic education system. Don’t be 
discouraged if opportunities to teach holistically are limited, do your best, be a guardian, and act as a witness to this 
culturally significant and inspiring way of teaching and learning. ATTACK! is a partner to 
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The interaction of the cognitive with the affective 

The holistic philosophy is about the interaction of the cognitive and the affective; the combination of 
knowledges – teacher and academic (also other); teaching and learning being organised by broad aims 
(assisted by criteria that can be seen as converted objectives); broad aims being an expression of the 
essence of curriculum areas; learning being meaningful, exploratory, and challenging (hence the attention 
to discovery learning and problem solving); learning experiences having shape extending from an 
introduction, to gaining information, to using that information flexibly, to a conclusion; learning being 
coherent and organic not fragmented and desultory; children having significant control over their learning; 
observational evaluation being central; and individual needs being attended to through a combination of 
open-ended class activities and one-to-one teaching. 

The aspect selected for attention: ‘the interaction of the cognitive and the affective.’ No 
matter the curriculum area, whether art, drama, social studies, science, writing, or 
mathematics, the basis for study and activity should be to involve the affective deeply through 
the gaining of information of the appropriate kind. The teacher should plan carefully and take 
ample time achieve that desirable state. It is often best established through quiet accretion. 

For instance, for science, art, and language, every child should be encouraged to see the 
shapes, patterns, textures, and movements of things around them. Children should learn to 
be able to express their thoughts and feelings about such experiences and make comment on 
the network of relationships that exist on a personal level for us all. To see with the eyes of a 
scientist, poet, and artist is an important experience for all children. The environment is a rich 
storehouse of visual memories and emotional responses to be embroidered, relived, 
combined, and transformed by the imagination, ready to be recalled by an active mind. And 
vital to achieving quality responses is a need to provide the time for a reflective atmosphere. 

(Bruce Hammonds) 

As discussed in Attack! 1 information experiences should have shape extending from an introduction 
(which should emphasise calling on information children bring to the study), to gaining information, to 
using that information flexibly, to a conclusion. Throughout the study, the teacher should be alert for signs 
that the information gained has had a significant effect on the children’s affective. This should be much 
more than the children just being interested. 

The introduction and gaining information stages should usually be activity-based to better encourage 
children to think for themselves; to be stimulated by the thinking of others; and for behaviours to be 
easily accessible to the teacher. 

In social studies, for instance, the teacher should be alert to when children indicate a definite feeling for 
the people or the human situation being considered. Teachers, in knowing this is important, will not find its 
recognition, or absence, difficult to establish. The children, for instance, if they have developed a feeling 
for the people concerned or human situation, will talk in an easy and familiar way about those people or 
that situation. The appearance of a definite feeling means the basic information has done its work and the 
humanity of the people concerned achieved. 
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The teacher can now move to challenge the children to use that information flexibly (and the conclusion), 
which could include a computer-based individual study. 

No matter the curriculum area, it is suggested that some kind of shape resembling the model should be 
used. The experiences will vary considerably according to the curriculum area, also the activities and the 
culmination, but the shape, no matter the circumstance, will provide much greater certainty of inclusivity 
and learning depth.  

The cover slip to Sylvia-Ashton Warner’s book Spinster (which was made into a 
relatively successful Hollywood movie starring Shirley MacLaine), tell us there were 
often up to 70 children in her small room, but like much of the factual information 
surrounding and emanating from Sylvia, this should be taken with a degree of caution. 
There were, however, a large number of children in the class, nearly all Maori. The 
children in the following account are provided with information in the form of a much-
repeated folk story, serving to heighten considerably the children’s involvement.  With 
some reference to her work plan (about which she was highly ambivalent), Sylvia 
allowed the children to act, talk to the teacher, sing (a piano was a big feature of her 
classroom), dance, write, and do art. All of this occurring in a very lively atmosphere. 
The interaction of the cognitive with the affective had done its work. 

With all that happening, I gave up the intention of a formal beginning, also the intention of telling 
something new. Then Riti says, climbing on my knee, ‘I like Wed Wideen Hook.’ 

I take a leap beyond the beginning into the story. ‘Now,’ said Little Red Riding Hood’s mother, ‘I want you 
to take these things to your grandmother. But don’t talk to the wolf on the way. You may play with Wiki or 
Mark if you meet them in the forest, but if you see the wolf, you walk straight past. If only you don’t talk 
to this wolf then all will be well.’ ‘But I like talking to the wolf,’ says Little Red Riding Hood. ‘He says funny 
things.’ ‘That’s just it,’ replied her mother. 

Bleeding Heart Giggles. 

‘Be quiet. Go on, Miss Vorontosov.’ 

‘Where was I?’ 

‘But Red Rideen Hood she talk to those bad wolf,’ helps Tame. ‘Red Rideen Hood.’ 

‘Then the wolf,’ takes up someone, ‘he run on to her grandmother and, and …’ 

‘He knock at the door first,’ corrects someone else. 

In no time I have lost the rights to the story. It is told emphatically and graphically and severally in 
different mediums of English and on various pitches, with argument and excitement and stand-up actions, 
and with vast appreciation from the large audience, far more vividly than I could, until near the end, out of 
pride alone, I determine to battle my way back into it. ‘And then, and then,’ I cry above the other 
claimants, ‘as soon as the woodman slits open the wolf, out comes this grandmother.’ ‘I had a nightgown 
and cap on before, she snaps.’ 

‘Hell, she’s naked,’ gasps Matawhero. 

‘They’s on the wolf,’ whispers Tame. 

‘Red Riding Hood helped to put on her clothes, and the woodman turned his back so not to see.’ 

‘My glasses,’ snapped Grandma, climbing irritably into bed. ‘And my comic.’ 

‘The wolf has lost my place in the comic,’ she accused. ‘That’s what I hate about a wolf: loses the place. 
The big baboon.’ 

A silence has fallen. At last I have won their attention. Mark with his white brain is constrained to sum up. 
‘See, she shouldn’t have spoken to the wolf in the first place.’


